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Editorial 


Our journal has, with this issue, stepped into the fifth year of its 
existence. This is not merely an occasion to look back, which, of 
course, we should, for seeking our moorings. IERS, through the last 
two decades and a half, has worked for establishing an ethos on 
elementary education. Our goal continues, it hardly needs any 
riteration, to goin for building up paragons, if we are allowed to say, 

of educators at this vital level. We aim, through each issue of this 
journal, at dispelling the obsession with the primary level "as the 

weakest link" of the educational system. IERS has, as its forte, not 

missed the opportunity, of morphing itself within the ambit of 
Primary Teachers Training Programme and so, that's where we 

proudly stand now. Our PTTI offers the arena of moving out of 
outmoded ruts of thought processes on elementary education. 

Elementay education, as the presentations in this issue show, 

continues to beina state of flux, this being perennially a prevailing by 

word. That globalization is not purely a buzzword in educational 

contexts is well evinced by some of the contributions in this issue. It 

is not to be looked upon as a sheer coincidence that this issue sees 

the light of the day, on the day of new entrants into the portals of 
PTTL IERS looks forward to them as potential partners in the cause 

of elementary education and building up the culture certainly, through 

what can be gleaned through the issues of this journal. 


Quest for qualitv in Teacher Education 


Rita Sinha Dasgupta 
e-mail : ritardg@yahoo.com 


Abstract 


Qualitative improvement in teacher education depends on proper, adequate and 
effective training of teachers. Education is always on the move. Along with quantitative devel- 
opment, quality of teacher education programme has to be improved. Continuous Quality 
Improvement (CQI) Philosophy has to be effectively applied in the classroom. It requires an 
open mind, a willingness to change, a clear vision, mission and milestone. 


Introduction : 

i A sound system of education, by and large, depends upon the quality of 
teachers. The term 'Qualitv' has variety of interpretations. It originates from the Latin 
word 'qualis' which means 'such as the thing really is'. Quality may be defined as. 
"Totality of characteristics of an entity that bears on its ability to satisfy stated and 
implied needs". 


There is paradigm shift in education. The new paradigm depends upon the 
invention, formulation and implementation of a new theory. It is suggested by NPE 
1986, "The teachers should have the freedom to innovate, to develop appropriate 
methods of communication and activities relevant to the needs and capabilities of 
and the concern of the community". 


However, a teacher must have creativity to visualize new ideas, courage to 
make the change in a system, confidence to implement the change, commitment to 
see it through, the willingness to revamp the system. 


Society is always dynamic. The teacher educators must develop a culture 
that embraces positive change. However, it is rather unfortunate that though there 
are rosy pictures of various theories for qualitative improvement in education, 
practically not very positive result have been found. Quality cannot be developed in 
isolation. It has to be maintained through continuous communication between teach- 
ers, researchers and educational planners. It is therefore need of the hour to innovate 
new methods of teaching and restructure the curriculum. We are not only to produce 
professional teachers or instructors or technicians but we have to develop humanity 
engineers - the authentic person. 


Teacher Effectiveness : 
Hosford (1972) has mentioned four major areas of education such as teach- 


ing, learning, curriculum and Educational Programme. Bernard (1965) developed a 
paradigm of teaching and learning relationship. He considers four aspects of the 
process of education : Teacher, student, learning process and learning situation. 
According to Biddle and Ellena (1964), teacher effectiveness is the ability of a teacher 
to behave in specified ways within a social situation in order to produce empirically 
demonstrated effects approved by those in the environment in which he functions. 
Flanders Interaction Category System by Flanders (1966) was used to observe 
classroom verbal behaviour of teacher and teaching effectiveness. Mitzel has given 
three criteria of teacher - effectiveness : presage criteria, process criteria and product 
criteria. The presage criterion of teacher - effectiveness consist of the personal 
qualities of a teacher which include both his congitive and non-congitive abilities. 
The process criterion of teacher - effectiveness includes the practical teaching 


abilities and skills. Product criterion of teacher-effectiveness is the result of teaching 
in terms of achievement of the students. 


Continuous Quality Improvement (C Q I 


The quality of non-cognitive aspects of a teacher like personality, attitudes, 
values, interest etc. of a teacher can be improved by providing conducive situation in 
training programme. Cognitive abilities can also be improved through effective teach- 
ing. The feed back device can be used for improving the process aspect of teacher- 
effectiveness. The quality of teaching skills can be improved through microteaching 
technique. Shewhart (1931) provides the basis for the philosophy of total quality 
management or continuous process improvement for improving processes. He 
developed a never-ending approach toward process improvement called the Shewhart 
Cycle. It is known in Japan as the Deming Cycle. In the United States, it is most 


frequently used as the Plan-Do-Check-Act or PDCA cycle. It is a simple feed back 
loop system. 


C - Check 


TA 


The qualitv of content can be improved by training through programmed in- 
struction or Personalized System of Instruction. (PSI). Here ' p' refers to some major 
aspect of the teaching system like Personalized, Proctorial, Programmed and Perfec- 
tion - Oriented, 'S' stands for System and T' denotes Instruction. The quality of content 
can be improved by using a module. Although a module is self-sufficient, self-con- 


tained, self-pacing and self-learning by nature, even then help of the teacher is 
required. Actually individualized instruction started in India through gurukul system. 


Total Quality Management (TQM) emphasises the objective quality and it 
includes various policies, practices, and management philosophies to support that 
objective. The development of a taxonomy of teaching behaviour depends on the 
taxonomy of human hehaviour. In the light of the vision and mission statements, the 
teacher educators must relentlessly search for new and effective methods of 
teaching. 


For attaining quality in teaching, there must be open organizational climate 
of the institution. Open climate indicates that all the teachers of the institution work 
in harmony as a strong unit. Moreover accountability on the part of the teacher is 
needed. He must have knowledge of the principles of classroom management and 
instructional skills. Vora (1998) feels that teacher effectiveness is based on 
professional competencies. 


The process of evaluation and the statistical analysis of data is of crucial importance. 
Robert (2000) suggested various means of analysing the data. 


Michel Servian suggested two types of evaluation formative and summative. 
Formative evaluation takes place during teaching and error is improved through 
feedback. Summative evaluation takes place after the completion of the syllabus. 
Along with the mastery of the subject matter, the students must be able to form 
appropriate value judgement. West-Bumham, J, (2002) tends to place greatest stress 
on the value basis of management of an institution. 


For teaching the students effectively, the teachers have to continuously learn, 
so that they can make the students adjusted in the complex technological civilization 
of twenty first century. Rabindranath Tagore said, "A teacher can never truly teach, 
unless he is still learning himself. A lamp can never light another lamp unless it 
continues to burn its own flame.” In the present century, the quantum of knowledge 
has become too vast. Therefore, interdisciplinary activities including research and 
training is needed. Klein (1996) writers that, clearly, interdisciplinary is no longer 
peripheral to the academy but is regarded as essential to the knowledge system. 


Continuous Quality Improvement (CQI) philosophy has to be effectively 
applied in the classroom. The teachers have enough flexibility and control in config- 
uring the courses and implementing new methods in the classroom. There is need for 
an open mind, a willingness to change and willingness to apply new methodology in 
the classroom. However it requires a clear vision, mission and milestone, to apply 


new technique effectively. 


Model of Teaching : 

Bruce Joyce and Marsha Weil (1972) formulated models of teaching. 
Various models of teaching have been developed from time to time to improve 
quality of teaching. Models have been categorised into the following families : 


1. Information Processing Family : L 

The model of teaching belonging to this family are oriented towards the 
information - processing capabilities of students, and the way in which they can 
improve their ability to master information. 


(a) Concept Attainment Model (CAM) : 

Bruner, Goodnow and Austin presented the concept Attainment Model. This 
model of teaching is concerned with the nature of concepts themselves as well as the 
thinking process used by individual to leam concepts. The instructional effect of the 
model are : nature of concepts, improved concept - building strategies, specific 
concept, and inductive reasoning. The nurturant effect of this model are awareness 
of alternative perspectives, tolerance to ambiguity (but appreciation of logic), and 
sensitivity to logical reasoning in communication. 


(b) Advanced Organiser Model (AOM) : 

David Ausubel designed this model to increase efficiency of information 
processing capabilities to absorb related body of knowledge. This model includes 
conceptual structures, meaningful assimilation of information and ideas (all as 


instructional) and interest in inquiry, habits of precise thinking (all as nurturant 
effect). 


(c) Inquiry Training Model (ITM) : 

Richard Suchman designed this model to develop inductive mental process 
and academic reasoning. He is of the opinion that individuals, faced with a puzzling 
situation, are motivated to pursue meaning in it. This model includes scientific 
process, and strategies for creative inquiry as instructional effect; and spirit of 
creativity, independence or autonomy in learning, tolerance of ambiguity, and 
tentative nature of knowledge as nurturant effect. 


2 Behaviour Modification Model : 


The models of teaching belonging to this category give emphasis on 
changing the external behaviour of the learners and describe them in terms of visible 
behaviour rather than underlying behaviour. 


(a) Programmed Instuction (PI) : 

B. F Skinner and his colleague James G. Holland devised the auto-instruc- 
tional method. Crowder developed automatic tutoring by intrinsic programming. The 
learner is able to complete the planned sequential materials at his own rate of speed. 


(b) Personalized System of Istruction (PSI) : ; 

Fred S. Keller and his three associates J. G. Sherman, Rudalfe Azzi and 
Careline M. Bori developed PSI or the Keller Plan. It is a Self-paced study of printed 
materials which provides an opportunity to the teacher to comment on relevant 
portions. 


3: Personal Models : 
The 'Personal Family’ or personal development models assist the individual 
in the selfhood. 


(a) Synectics Model : 

William Gordon developed this model for the personal development of 
creativity and crative problem solving. This model includes general creative capacity, 
creative capacity in subject domain (all as instrucctional) and achievement in subject 
domain, group cohesion and productivity (all as nurturant effect). 

(b) Telic Theory : 

Ajit Kumar Sinha (1982) maintains that a society is a system of telic persons 
who organize themselves to realize a number of natural or artificial goals. A social 
system is sustained by the telic principle. The creative and the appreciative activities 
of the members of a social system are guided by the telic principle. It is the principle 
of individuation. It guides a person in making a decision and freely choosing an 
alternative out of a multitude and planning for the future. It is a source of creation 
and appreciation of values by creative and appreciative persons. Educational 
strategies have to be adopted in this new civilization to evoke creative talents in 
learners so that they get transformed into intellectual aristocrats and superman. 
Creativity, then, is the supreme end of educative process. 


The author of this paper developed 'Telic Model’ for nurturing creativity. 
Teaching can be made more effective and purposive with the help of this model. The 
purpose is the creaive perpose of telic (teleological) person. It has the focus to 
develop creativity among the students. The syntax of this model consists in develop- 
ing new, novel and unique ideas. The teacher initiates and guides the students and 
provides appropriate feedback. The appreciation by the teacher acts as reinforce- 
ment. If the creativity of the students is apperciated by the teacher, it will thrive and 
flourish. If the teacher is unable to appreciate the creative ability of the learner, it will 
decline and wither away. The virtuous cycle of appreciation and the viscious cycle of 


criticism is shown as follows : 


Virtuous Cycle Viscious cycle 
Appreciation Criticize 
ye A) Unnecessarily 
IN 
Confidence Creativitv Lack of Creativity 
Develops Enhanced Confidence Decreases 
Ability Ability Self FRA not 
Increases Self Concept decreases enhance 
R Enforced 
peia Expectation Less Scope to Expectation 
performance 


L L Increase perform Reni SE0AgS 


The teacher through his intellectual accumen, professional calibre and creative 
ability can meta morphose the entire system. The creative- appreciative ability of the 
teacher will develop desirable life skills among the students. 


Conclusion : 


To conclude then, the twentyfirst century is an age of academia. Teachers 
being the pivotal of the educational institution, provide the key to the educational 
system and the whole process of education revolves around them. The teachers in 
the present century must be abe to freely and effectively eommunicate with the 
fellow intellectuals of the world. Hence there should not only be education for 
pre-service teachers but also re-education for in - service teachers. Qualitative 
improvement in teacher education will help the teachers to face the emerging 
challenges of globalization and liberalization.. 
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School Health Programme : 
A programme towards accomplishment 
of the goal of education & health for all 


Jvoti Prakas Ghosh 


Abstract 


This paper seeks to set forth some of the identifiable objectives of School 
Health Programme in the wider context of UNICEF's observations. The policies are 
also discussed in the light of the programmes on Health Education. Steps for accom- 
plishing the goals of ‘Education and Health for All’ are also indicated. 


"Man is the greatest resource of the world and health is the greatest resource 
of man"—thus goes the proverb. In fact, food, shelter, clothes are essential things for 
our very existence. But for development of human beings as true resources, for nation 
building and for progress of the society the two most important essential elements are 
education and health. There is, again, an intimate relationship between these two. 
On one hand, poor health is an impediment to a child to continue with his/her studies 
and that too through joyful learning. On the other, lack of proper education may be 
responsible for development of poor health awareness in the child resulting in an 
inability on the part of the child to protect himself/herself on his/her family-members 
from preventable diseases and thus inability to lead a healthy life and to be developed 
as a productive & worthy citizen in the future. 

If the children may be enabled to lead a healthy life through a well planned 
health programme, it may help to a large extent to accomplish all the three main 
objectives of basic education for all, viz. universal enrolment, universal attendance & 
retention and universal achievement. According to an observation, 20 per cent. of 
the school drop- outs are due to acute health problems of the students. Among the 
various factors responsible for a section of the children not enrolling in schools at all, 
ill health, particularly resulting from malnutrition, anaemic, communicable diseases 
etc., is one of them. 

That education has a definite positive impact on health is clearly evident 
from some of the following observations of the UNICEF 


"There is an unmistakable correlation between education and mortality rates, 
especially child mortality. The implications for girls' education are particularly critical. 

A 10 percentage point increase in girls' primary enrolment can be expected 
to decrease infant mortality by 4.1 deaths per 1,000, and a similar rise in girls' 
secondary enrolment by another 5.6 deaths per 1,000. 

Each extra year of school for girls can also translate into a reduction in fertility 
rates, as well as a decrease in maternal deaths in childbirth. In Brazil, illiterate women 
have an average of 6.5 children, whereas those with secondary education have 2.5 
children. 

In our country Kerala is the state, where literacy is universal, where there has 
been an appreciable advancement of women education in particular, the fertility rate 
is the lowest in the country and the infant mortality rate is the lowest in the entire 
developing world. 

From the foregoing discussion it is not difficult for one to realise that both 
education and health are of immense importance in the development of human 
resources and that there is a close mutual relationship between these two. But, it is 
really distressing to note that the Government of India has so far shown nota very 
positive attitude in this respect, as is reflected in the budgetary allocation towards 
education and health. According to the World Development report India expends 
only 3.2 per cent of its GNP (Gross National Product) towards education and 0.9 of 
the GNP towards health, whereas an underdeveloped country like South Africa 
expends respectively 7.9% and 2.3% of its GNP towards education and health. While 
about 35% of our population (around 380 million people) are still illiterate, a large 
section of people is deprived of receiving primary health service. 

Some of the health indices reflect not a very bright picture of the state of 
public health & allied affairs in our country. More than 20% of our rural population 
are still deprived of using improved drinking water sources, 72% of our total population 
do not have adequate sanitation facilities, infant mortality rate in the country is 63 
per 1000 (10 in Kerala, 87 in Orissa, 49 in West Bengal) while under 5 mortality rate 
is 93 per 1000 (In West Bengal it is, however, less than 70), maternal mortality ratio 
is 540 (per 1 lakh live births) percentage of children fully immunised here is only 44, 
percentage of underweight children aged under 3 (due to malnutrition) is 47. In 
India, like in other developing countries, a large section of children suffer from out of 
school, but also for leading them to underachieve or repeat grades, their ability to 


learn can be permanently impaired even. 

In the circumstances, in order to have a way from such acute problems of education 
and public health, a well planned comprehensive school health programme may be 
much helpful to accomplish simultaneously both the two goals, viz. quality education 
for all & health for all. 

School Health Programme is a comprehensive health programme to be 
conducted in schools alongwith conduct of usual educational programmes including 
that of health education. 

Some of the objectives of School Health Programme may be identified as follows : 
(1) To arouse awareness of health and environment among the students. 

(2) To impart health-education integrated with physical education to the students 
and to enable the students to maintain hygienic habits. 

(3) To eradicate superstitions, irrational beliefs and wrong ideas about health & 
related issues from the minds of the students. 

(4) To have a regular medical check-up of the students within the school and 
outside it occasionally, if necessary. 

(5) To apprise to pupils (and their guardians also) of the means of availability of 
minimum nutrition and balanced diet through cheap food materials, To implement 
nutrition programme in the schools through, say, mid-day meal or school meal scheme. 


(6) To provide the students with at least the minimum primary health services 
including preliminary treatment of not very acute common disease within the school. 
(7) To encourage and to enthuse the students to take part in activities relating to 


regular cleaning & proper maintenance of the school environment and local 
environment. : 

(8) To make the schools health-friendly and environment friendly through 
providing them with minimum required facilities such as safe water, separate toilets 
for boys and girls, health kit etc. 

(9) To bring the community and the school closer through involving the medical 
personnel, panchayet representatives, guardians, public representatives, all in the 
programme to accomplish a broader objective of the programme. 

(10) To make an endeavour to arouse awareness of health & allied issues among 
a wider section of society through a concerted effort, the movement to be initiated by 
the well conscious teachers and students undergoing through this programme. 


From the discussion made so far, it will be evident that the School Health Programme 
will consist of three aspects mainly, viz. 
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(i) Education of Health through curriculum, as well as through co-curricular 
and extra-curricular activities. 

(ii) Regular medical check-up of the students by the properly trained teachers 
with assistance from medical personnel and occasional comprehensive medical check 
up by medical personnel through organisation of health camps (at least twice a year) 
for the students of a cluster of neighbouring schools or at the circle level. 

(iii) Proper maintenance of the health / environment of the schools through 
providing them with the facilities of safe water supply system, toilets separately for 
boys and girls, facilities for conduct of activities related to physical education, supply 
of minimum essential nutrition etc. 

Some of the proposed components of Health-education may be : Health : its 
meaning, hygienic habits for health living : what to do and what not to do, close 
co-relation between Health & Environment, health & nutrition, health & physical 
education, averting common accidents, first aid, disaster management, some common 
diseases & how to protect oneself from them etc. 

Medical check- up of the students may be made mainly in three ways: 

(a) On the basis of day to day observation of some physical & mental problems of 
the children with maintenance of proper record (of all the classes of the school) 

(b) Routine simple health check- up of the students at least once in a month by their 
teachers (properly trained in this respect) in presence of medical personnel, guardians, 
local public representatives etc. Items of checking may be : body weight & height, 
eye, ENT, skin, oral health, behavioural problems & some common problems etc. 
(c) Through health check up of the students by the medical personnel including 
specialist physicians through organising health camps based on cluster or circle. 

During the different types of their medical check-up, the children will have to 
be screened for appropriate referral service (referral cards for all the students are to 


be maintained properly). 

The guardians of the students will have to be apprised of the status of health 
of their wards from time to time, they should also be advised for taking necessary 
action in this respect. 

The School Health Programme can be successfully implemented only through 
a concerted effort of all-co-ordination among different departments of the 
Government, particularly the departments of Education, Health & Family Welfare 
and Panchayat & Rural Development on one hand, trusted & tested voluntary 
organisations working for education and health on the other . On behalf of the 
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department of education, the Boards of School Education will have to take the leading 
role in this regard. It is probably needless to mention that the Sarbasiksha Abhiyan 
Authority and UNICEF are expected to play a special & meaningful role to make the 
programme successful. 

The first step towards implementation of the programme will require a thorough 
& massive orientation of all the teachers, teacher-educators and functionaries 
concerned with education and school - health (e.g. members of the school inspectorate, 
community health workers etc.) 

After completion of the massive orientation programme for the teachers and 
others, the entire programme is to be continued both through micro-level & macro- 
level planning. 

The well- oriented teachers will implement the school-health programme in 
their respective schools. They will impart health - education (some suggested 
components of which have already been mentioned before) to their students through 
a learner-centred approach through curricular, co-curricular and extra - curricular 

activities, through some small & simple projects also. ; 

They will conducta regular health check - up of their students through day to 
day observation of the status of the physical and mental health of their students and 
advise accordingly their guardians in consultation with the health personnel associated 
with the programme. 

During the assembly of the students at the starting of the school- work, some 
of the hygienic habits (mainly personal cleanliness) of the students may be observed 
by the teacher with the help of the students. 

A day in a month may be marked in the school as a health check-up day on 
which there will be intensive check-up of health of all the students by the trained 
teachers with assistance from the health personnel and in presence of the guardians. 

It is probably needless to mention again that a simultaneous programme of 
equipping each of the schools with facilities essential for maintenance of a healthy 
environment in the school is to be implemented without any delay. It is to be stated 
that under the Sarbasiksha Abhiyan some progress has been there in this inspect, but 
the work must be expedited and completed. 

The success of the School Health Programme will depend mainly on its proper 
planning, its implementation through a concerted effort and intensive community 
involvement. A system of continuous monitoring and evaluation of the programme 

should be developed at all the levels so that receiving feedback from the system, the 
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programme can be modified from time to time. 

The School Health Programmes, if implemented properly, may be able to 
arouse awareness of health among millions of students and through them among 
many more millions of people. The programme may be implemented of all the levels 
of school-education. It is to be mentioned that the curriculum at the primary level of 
education contains health & physical education as the first subject and the School 
Health Programme is already being implemented at this level. At the secondary and 
higher secondary levels of education also this programme may be implemented 
integreting health with physical education and life style education. 

It fine, to have an idea about the possible impact of School Health Programme 
on education (and health also), the experience of Egypt as narrated by UNICEF may 
be presented here: 


Egypt's efforts to make schools and students healthier are resulting in higher 
and earlier enrolment, lower rates of absenteeism and drop-out and better learning- 
achievement. Research also shows that improvements in the health of school-children 
reduce the transmission of disease in the community, with children proving to be 
exceptionally effective as health promoters themselves, passing on what they learn to 
siblings, friends, family members and other adults. 


Hence, it may be expected that successful implementation of the School Health 
Programme will help us a lot towards achieving the goal of Education and Health For 
All. 
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Whither Paradigms in Teacher Education2 


D K Sinha 
e-mail : dilipkumarsinha@hotmail.com 


Abstract 


There has been, incontestably, an evolution in our approach to teacher education. 
The purpose of this article is to glean through periods that allowed the concept of education to 
assume a focus in the context of global connectedness and emerging facets of "knowledge", 


Several posers are taken up here so as to explore how they may mature as paradigms of 
teacher education. 


Of late, there appears to be a sort of furore about school education, 
specially at the primary level. It is not that it is the first of its kind in earlier times or 
contemporary times. One could skip well primary forms till sixties; the impression 
around those days was that one could afford to have the school-acquisition, fairly 
wellat home. May be there wasn't much of what is being bandied about now-a-days 
as so-called "load". Perhaps, the environment at home or elsewhere was in no way 
congenial or obtrusive to what a child could acquire during that age-group. The 
scenario has changed under the compulsion of a variety of factors. Any 
exercise on identification on that score may take us afield, if not in partial disarray. 
One often recalls somewhat nostalgically the complexion of teaching vis-a-vis learn- 
ing formally at the primary level because of in-built creativity through lessons nursed 
and nurtured by the teachers in those levels. Biodatawise they might not have 
glaring features which we find or often seek in that sector. Nevertheless, learning and 
teaching nexus used to occupy a fairly high position up in the agenda of classroom 
scenarios. Language or mathematics or fine arts could seldom come up as a bugbear 
to takers at that level. It was not Rabindranath alone who made the most of the 
ambience for naturalizing primary education. There used to be personalities in 
formal primary schools who could be singled out for innovative ways of putting across 
the education at that level in its totality. Some of them might have been in the know 
of the relevant jargons on education at that point of time but did not make a fetish of 
the same. Many buzzwords have come up and tightly so, but one finds, to one's 
dismay, that distilling their essence through lessons, labours under an insurmount- 
able subterfuge somewhere and so, creativity which primary education can ill afford 
to dispense with, is reneged on. On whom the onus, if at all, is going to fall? Is ita 
victim of transition where exposure on a massive scale becomes a compelling ele- 
ment to be catered to? Where does the so-called sensitization lie? Formally, there are 
organizations for training of teachers at this level. Given this upsurge of interests, 
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pressures, necessities etc. how would takers become confronted with learning situa- 
tions with at least some semblance of creativity ? Cynically speaking, one may some- 
what conclude that the primary education is facing its perils. There is no point in 
losing optimism. Perhaps, the dilemma gives rise to new paradigms on primary edu- 
cation. At this level, perhaps because of the nascent stage, there appears to be a 
skepticism as to why education should be confined within four walls. One can cite 
many luminaries in defence of the visible limitations of schools at that level. Isn't it 
that this conjures up some critical remarks by educational reformers like John Amos 
Comenius, Charles Dickens and even, sorely, by Rabindra Nath Tagore. The recent 
strides in communications and instructional technology make it compelling so as to 
have education an anywhere anytime activity, rather than place- bound school house 
event. Schools have obviously, over the centuries, evolved paradigms of operation, 
as society transitioned from one base to another. Somehow or the other, the inflex- 
ible format of teachers speaking, while students listening, had come to stay since 
days of antiquity. We talk about a Socratic principle of teaching by asking questions; 
we observe it in classrooms with its reverential breach. Even though we are sore 
about educational reforms to get out of present crisis, perhaps, a variety of critical 
mass of factors, namely corporate, social and technological is well within miles of 
convergence so that we have to have enabling mechanisms for thrusting a real push 
with a view to having a new paradigm of learning. Distance learning opportunities 
for students provide, of course, access. Deschooling used to be a slogan sometime 
back. Who has forgotten the great Faire who excelled on the pedagogy of the op- 
pressed 7 All these being a synoptic historiography on education, we have reached a 
point or perhaps a trajectory, on which such points lie where the nexus of learning 
and teaching have to encounter a positive and decisive challenge. Who' Il be the 
trailblazers in this direction ? Can we conceive of the teaching community to be 
entrepreneurs in this direction ? In fact, we hear about few such enceavours, for 
example, where a classroom leadership extends classroom conversations in on-line 
discussion fora. So many projects have come up suchas Carnegie Knowledge Media 
Lab, Visible Knowledge Project etc. The simplistic views on teaching and learning 
need to be abjured but we cannot do so for the invisibility and inaccessibility of the 
teaching expertise. Can we do away with the vital assumption of individual responsi- 
bility of teaching and learning ? This is presumably all the more reinforced because of 
new technologies so as to foster or develop a kind of collective knowledge capable of 
advancing the field. Isn't it that through such an enterprise, we can move as a teach- 
ing community, well within the ways of documenting so that our teaching and more 
institutions have learning fora ? Can we look upon this as a kind of networking 
learning environment (s) ? How to go about with developing a novel medium for the 
production and sharing of the community knowledge for the public ? How to facili- 
tate a creation of new forms of knowledge? How to have electronic environments 
and platforms that can well foster the time-honored concepts of this scholarship of 
teaching and learning? Web-based collections of curricular materials, a tremendous 
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growth of online journals,both electronic versions of print journals and new 
electronic journals are now taken as publishing events which dwell, and often 
assess, on a host of questions on teaching and learning. " Journal of Interactive 
Media in Education" may be cited as an example. Pedagogical expertise should be 
visibilised so that others can build upon it. The ingredients should surely consist of 
course materials, student-learning and the participation of the faculty and these need 
to be recast in the mould of evolving technology of websites which, in turn, of course, 
have limitations; for example, the course contents also do not provide the rationales 
or the student work that can help to describe how the courses keep on unfolding. 
One has to acknowledge that the complexity is fast emerging in the arena of teaching 
and learning and to counter them, we need to have web resources on online 
curricula, network databases of learning objects and digital journals. A robust notion 
of teaching has to emerge so that there are no infirmities in respect of sensitivities to 
crucial dimensions of teaching, namely, outcomes and reflections; a holistic view 


becomes then, irretrievably, a must. So we arrive at what may be called the 
landscape of "knowledge". 


Knowledge is in no way ordinarily unfamiliar. There are anecdotes how knowl- 
edge could be created and could be lost, as well for several thousand years. We could 
hardly prevent its codification and dissemination when we recollect, with dismay, 
what the followers of Pythagoras did for the deprivation of knowledge on Kepler's 
Laws of Motion, but, at the same time, one conjures up with unstinted support, 
Aristotle's observation : ' Action without knowledge is folly. Knowledge without 
wisdom is perilous". We are wedded to education in a somewhat traditional manner; 
human resource development came up as an intermediate intervention and now, we 
are well within the phase- space of dis- intermediation, which means an ethical 
practice where 'the lower value intermediate service provider is eliminated" without 
disenabling others to move towards increased selfmanagement. That students as 
assets has been a dominant metaphor in the educational system is sufficiently well 


known through the centuries, but the metaphor falls short of the values being associ- 
ated now with the system. 


The tapestry of human resources is fairly well-known. But, now, is a period 
where we need to have knowledge crafting providing a holistic view and vision of the 
triad - principles, models and technology. A knowledge crafter may be an individual 
who does make the most of skills rather than go in for creativity; of course, he does 
not optimize the knowledge he or she can draw upon knowledge elements being 
offered through network. Peter Drucker, a well-known thought personality, opted out 
for a better term called the ‘knowledge worker" and wrote the marvellous article 
entitled "Managing Knowledge means Managing Oneself". Drucker emphasized more 
on the role of the individuals as catalysts rather than on the system. A teacher in the 
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educational system is essentially a ‘knowledge worker' rather than a ‘knowledge crafter’. 
This shouldn't be construed to mean that knowledge worker is indifferent to the 
societal events and developments. Alvin Toeffler in his brilliant work "Future Shocks" 
talked about the individual to be more adaptable than ever before so as to "search 
out totally new ways to anchor himself". It is there that the recent 'situativity theory’ 
has a relevance so that a teacher as an individual can situate himself or herself in the 
domain of conflicting but potentially innovative situations. 


Why isn't teacher-education being geared to knowledge development ? There 
is an urgent challenge now to prepare new teachers who are knowledgeable about 
and effective with, students with rich diverse backgrounds. There still seems to be a 
propensity towards negative assumption that students who labor under some 
disabling elements, the vital immediate step seems to be to make them 
assimilate to the so-called mainstream culture. Policies and teacher- training 
centres seem to place the blame on students who differ from the majority culture. A 
total disregard on diversity ought to be contested more vigorously now than ever 
before. Pedagogical strategies that promote identities and uniqueness of teachers 
should be stressed. Teachers are much to learn from the students and their families 
"funds of knowledge" as important sources of data for the curriculum. A transforma- 
tive teacher education programme focusing on teacher sensitivity rather than on 
challenging them to transform their pedagogy is thus warranted for producing 
apposite changes in values, attitudes and dispositions needed for teaching and 
learning in commensurate with global connectivity, emerging and innovative 
knowledge domain. 
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Primarv Teacher Education in its Global Perspective 
Mita Banerjee 
Abstract 


That teacher education at the primary level ought to reflect global trends is brought 
out in this paper. Few models in this direction are suggested, in terms of specific objectives of 
primary teacher education. The curricular and pedagogical aspects are also set forth. The 
components of globality and their compelling needs are also presented. 


Teacher education has become an integral component of the total educational 
system. It is as essential as education itself. The quality of education depends to a 
large extent on the quality of teacher education. Teachers are the makers of a nation. 
In modern child-centric education, the teacher's role has undergone tremendous 
change. Teachers being the generating force and leading path finders for the 
development of a dynamic, creative personality within the child requires to be educated 
in on all comprehensive perspective. The teacher's role is not only to serve the 
present needs of the individual but should be aware of the future possibilities and 
developments guided by a forward looking attitude. Teachers reveal and elaborate 
the secrets of attaining higher values in life. Teachers are the torch bearers in creating 
social cohesion, national integration and a learning society. They not only disseminate 
knowledge but also create and generate new knowledge. So a nation should not 
only give professional inputs to its teachers but also give due status to their profession. 


The expansion of education, universalisation of elementary education, 
vocationlasation of secondary, higher and professional education and the overall 
quality of education are the major tasks before our country. The quality of education 
is a direct consequence and outcome of the quality of teachers and teacher education 
system. The country witnessed several attempts to change and modify the system of 
teacher education. The existing programme of teacher education at the primary and 
secondary stages are based upon the teacher education curriculum framework brought 
out by the NCTE in 1978. The developments and changes for the last two decades 
require a fresh look at teacher education. This was felt by concerned teachers and 
teacher educators. Consequently, NCTE began the process of nation wide 
consultations to evolve a strategy to develop a new curriculum framework on teacher 
education. It expects the teachers and teacher educators to experiment with new 
ideas and practices for bringing improvement in the programme of teacher education. 
The intention was to protect academic freedom and practice institutional autonomy 
with the hope that the outcome will be good quality with professional responsibility 
and a sense of accountability to the leaning society and the system of education. The 
new programme will liberate the teachers and teacher educators from the traditional 
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strategies and evaluative principle. It would lead to greater innovations, self-assutance 
and self-confidence on their part. This could lead to the development of a'dvnamic 
and futuristic pedagogy and acquisition of competency needed for effective 


performance with a commitment to realise broader objectives ofeducation and teacher 
education. 


The constitutional provision of providing free and compulsorv education to 
all children upto 14 vears of age includes both the lower primarv and upper primarv 
classes, that is, from class I to class VIII. Thus there seems to be a compelling need for 
having multiple models for preparing teachers for primary and upper primary classes, 
In a number of Elementary Teacher Education Institutions (ETELS) in the country, 
the training programme for pre-service training of primary school teachers has been 
changed to pre-service training of elementary school teachers. 


The programme for primary teachers training may be thus framed as- 


(a) Teacher education programme exclusively for primary school stage (Class I 
to V). i 

(b) Teacher education programme for elementary school stage (Classes I to VIII) 
and i 

(c) Teacher education programme exclusively for upper primary school stage 
(Class VI to VIII) 


As per the requirements of Universal Primary Education and Universal 
Elementary Education, only the first two alternatives are required. The third could be 
attempted as modular courses after the successful completion of primary teacher 
education programme. . 


The specific objectives and the formulation of curriculum framework for this 
stage (Classes I to V) has been guided by general and specific objectives of teacher 
education and the characteristics of curriculum development. The specific objectives 
of primary teacher education may be to- ' 


(a) develop understanding of the psvchological and sociological foundations 
relevant to the primarv stage, , 

(b) enable teachers to manage appropriate resources for organising learning 
experiences of children, 

(c) acquaint them with methods and techniques of caring for children with special 
needs, 

(d) enable them to acquire necessary skills so as to develop curiosity, imagination 
and creativity, $ 

(e) develop in them the capacity to understand and analyse the social and 
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emotional problems, 
(f) develop communication skills, 


(g) enable them to establish link with the communitv focussing on the objective 
of UPE/UEE, 


(h) enable them to understand implication of research for teaching learning and 
use innovative practices, 


(i) enable them to organise games, sports, physical activities and other co- 
curricular activities. 


(Source NCTE) 


Keeping in view the teacher profile and the general and specific objectives of 
teacher education, a curriculum framework was suggested with ample scope for 
adaptation and for making it relevant to local environment. The curriculum would 
consist of Theory, Practice Teaching and Practical work. 


Theory would include— 
— Emerging Indian Society. ‘ 
— Primary education in India : status problems and issues. 


— Psychology of Teaching and Learning with special reference to children, of age 
group 6-11 years. 


— Assessment, Evaluation and Remedial Teaching. 
— Health and Physical Education. 

— School Management. 

— Education of Children with special needs. 

- Guidance and Counselling. 

— Content areas for Primarv Schools. 

— Action Research. 

Practice Teaching — 

— Pedagogical analysis of Primary School subjects. 
— Practice Teaching in Schools. 

— Observation of Model Lessons. 

Practical Work — 

— School Experience inclusive of intership. 


— Work education. 
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— School Community Interaction. 
— Action research studies (Planning and execution) 
— Organisation of relevant educational activities. 


The rationale behind is that the teacher needs to be empowered through 
training inputs to gain greater insights into the complexities of the societv and the 
historical perspective of the developmental process. In the proposed training 
programmes the prospective teachers would be imparted training in a manner that 
theory and practice are related. Correlation within the curricular areas of learning 
and external environment is established. 


The 21st Century is the age of globalisation. For this reason education should 
be internationalised. In this perpective a global society is most needed. The four 
pillars of learning in the modern perspective is most essential . The first pillar is learning 
to know. At present there is msassive explosion of knowledge everywhere. We are 
swept away with the tsunami of information. What we learn today becomes out of 
date tomorrow. The old concept of learning for once is not enough. Thus upgradation 
is very essential. Teachers should continue to learn all through. 


Next is learning to do. A person having a lot of information but does not have 
the capacity to apply it is not perfect. We at times find man trying to reach the moon 
but not someone to repair our television at home. A person should have a positive 
value system, he should have a quest for excellence. 


The third pillar is learning to live together. One must think together, march 
together, live together. This is globalsation. The world is a family-a global society. If 
we have to live together, it involves a transmission of value system. The value of the 
family, social value, value for national integration, interphase values environmental 
values, and global values are most essential. 


The fourth pillar is learning to be- the learning to try and access the deeper 
regions of ones personality. One must try to elevate one's personality . 


All the four pillors of growth presents a holistic educational philosophy. This 
will help to constitute a global society. We are at a crucial crossroad. If the present 
rate of explosion of knowledge continues, in a few years time the teacher will find 
themselves in a world where their present knowledge and teaching skills, to an extent, 
would become obsolete. They would face the challenges of electronic media and 
information technology and have to use them meaningfully for educationed purposes. 
For this, researches, innovations and survey must become an integral part of the 
training programme of teacher education institutions. Teacher education should be 
conceived as an integral part of educational and social system and must respond to 
the requirements of the school system. 


Thus an ideal teacher education should inclucate values, ideals and o 


21 


16269 


which is not traditional but dynamic. It should critically study and analyse the 
elements related to education and should be equipped for‘facing and solving the 
critical problems of education. The entire course curriculam methodology 
organisation cum administration and the super structure should be planned and 
oriented towards that direction In the 21st century this is the most challenging task 
and for this purpose primary teacher education is most essential and urgently 
needed. The challenging task of bringing all school going students under the system 
of education, the teachers should be trained. It is for this purpose that primary 
teacher training or education is required. The entire teacher education curriculum 
and its execution should be oriented towards that end. Primary teacher education 
should be challenged globally and the frame work should also be done globally 
under the leadership of the UNESCO. Thus teacher education has to be conceived 
as an integral part of the educational and social system and must respond to the 


requirements of the primary school system which forms the foundation of the entire 
educational ladder. 


Some Thoughts on Teacher Education Program for 
Primarv Mathematics Teachers 


Bharati Banerjee 
e-mail : bharatibanerjee@yahoo.com. 


Abstract 


To days society needs that every child should be mathematically literate, so that they can face 
future with confidence. In this article, discussion has been made on the various aspects of 
present condition of mathematics education and the teacher education program for primary 
teachers. There isa need to reform the present existing teacher's training programme, in the 
light of recent changes of mathematics teaching and impact of new technology. 


In this rapidly changing society we need a mathematics program which will 
equip children with the skills and knowledge to cope with the future. The mathemat- 
ics teacher is responsible to help each child to develop basic understanding and skill 
in mathematics and a positive attitude towards mathematics. The world wide 
consensus of this type of mathematics program is to develop problem solving, 
communication, reasoning and mathematical connections. The children must feel 
that mathematics is not simply memorizing rules and procedures, but that 
mathematics makes sense, it is logical and is enjoyable. The ability to see the 
mathematical connections is important for chidren, to build up a coherent knowl- 
edge to connect mathematics and real world. 


In most of our primary schools, teachers of mathematics are generally 
responsible for all or most subjects, in their class room, Some schools have specialist 
teachers in mathematics but the numbers are few. Again many of these primary 
teachers lack mathematical knowledge, either they are not interested, or they have 
not learned mathematics as a subject. In most cases many of these teachers are not 
equipped with contents as well as new aspects of methodology of primary 
mathematics. 


Teachers need to know the subject they are to teach, but they also need to 
know about the teaching-learning process. Meaningful training program is required 
for the teachers so that this can motivate the child for learning and being interested in 
mathematics. 4 


The challenges for the primarv mathematics teachers are 
i) internal challenges associated with mathematics 
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ii) external challenges associated with societv 


The major internal challenge related to the mathematical instruction is lack 
of knowledge of recent developments in learning theories and their impact on 
mathematics and instructional programs. The theories suggested particularly by Piaget, 
Bruner and others are important for primary mathematics teachers. Actually world 


wide curriculum and method of mathematics have been influenced by these learning 
theories. 


Besides this, in modem era, challenges relate to use of new technology, both 
computers and calculators. We know that there are some limitations associated with 
the use of computers in primary schools. Finance is one of the important factors, as 
well as, other factor is reluctance of some teachers ot entering Computer environ- 
ment, which is foreign to their upbringing and is responsible for these limitations. 


The external challenges are the set curriculum by primary board and the 
ways the primary teachers have to teach the whole class. They have to teach differ- 


ent subjects as well as many of them lack the training to teach mathematics in 
desired ways. 


The challenges for primary teachers should be (i) enthusiastic about math- 
ematics (ii) flexible enough to accept - new challenges and willing to encourage 
children in mathematical thinking and problem solving. Teacher educators are to 
motivate them, and inspire them and train them properly. 


Teachers of mathematics both in- service and pre- service, should experi- 


ence the types of learning activities and new ways of instruction to develop their 
teaching skills. 


The major aim of teacher's training of primary mathematics teacher should 


be to improve children’s mathematical ability by increasing competence of teacher 
by : 


(i) increasing teacher's knowledge of instructional material and ability to create new 
materials 


(ii) increasing teacher's understanding of students in terms of attitude and interest. - 


(iii) increasing teacher’s knowledge of content and skill 


For training of primary teachers we depend on training Institutions. Our 
training institutions for primary teachers are not equipped to give training to in-ser- 
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vice and pre- service separately. The teacher education programs are the same for all 
trainee teachers. : 


Most programs for the initial training of teachers consist of three basic elements : 


(i) specific learning in the one or more content fields. In case of mathematics method 
students, they are to follow specific learning material in the content area of math- 
ematics, as prescribed in syllabus. 


(ii) Learning of general knowledge of a professional kind-learning to use suitable 
methods to fulfil objectives of teaching mathematics-making lesson plans for class- 
room teaching and other instructional materials. 


Besides this the teacher education program, is very much dependent on the length of 
the training programme. 


Most of the programs are of one year duration. Within this short span of time, it is 
difficult to pay more attention to teach new methodology for a method subject. Since 
there is limited time available to increase the amount of course work in primary 
mathematics teacher preparation, we can think of 


i) Integrate mathematics content with methods 
ii) Fully utilize available technology in the teaching learning process. 
iii) Plan the program beforehand to have maximum utilization by including 


professional involvement. 


The teachers are to be trained in such a way that they can plan a well bal- 
anced program which include informal explanatory activities, teacher directed les- 
sons and mathematical investigations. The teacher must use variety of materials avail- 
able for concrete learning aids. 


Teacher education students bring their own experiences of the learning and 
teaching of mathematics to higher classes. Their own experiences should be a start- 
ing point for their further exploration and development. As such, it is a central con- 
cern in teacher education, to visualize, the process by which students construct their 
knwledge and applies in new situation. 


In order to help teachers to develop confidence, in the teaching learning pro- 


cess, teacher education institutions should concentrate more on the development of 
better techniques for teaching prblem solveng, than on isolated algorithm skills. 
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It seems that there is a need of substantial change in teacher education pro- 
gram. Teacher education programs must integrate methods and contents with pro- 
fessional experiences that will bring a unified attempt of collaboration between teacher 
educators, schools and professional organizations. There is a need to change tradi- 
tional exploratory teaching technique to more open and interaction style in the teacher 
education program for primary mathematics teachers. 


Reference : 


ilu Kennedy L. M. and Tipps. S. Guiding Children's Learning of Mathematics, 
Wands worth Publishing Company. 1994 


2; Proceedings of Sixth International Congress on Mathematics Education ICMI, 
1988 


26 


Radhakrishnan : Philosopher - 
Educator of Neo - Modern India 


Tarunranjan Majumdar 


Abstract 


Dr. Sarbapalli Radhakrishnan —the latest representative spiritual messenger of Indian heritage 
to the world abroad — Nursed and Murtured in a congenial cultural atmosphere with 
philosophical bent of mind — Cross - cultural interactions and cultivation of knowledge as an 
erudite scholar - teacher-educator — Creative contributions to the world of knowledge, culture 
and philosophy — Evolutionary phases of development — Manifestation of different aspects of 
his personality — Synthesis and unity in diversities and divisons is Radhakrishnan incanate. 


I 


Dr. Sarbapalli Radhakrishnan, born in 1888, would have been a centenarian 
had he remained alive to day. He breathed his last in 1975 as a ripe old man, nay, a 
modern 'sage' leaving a trail of legacy ever to be perpetuated in the memory of 
succeeding generations to come. Who can deny the fact that in Radhadrishnan the 
world found a man in whom not only the lingering ethos of Indian life was resur- 
rected a- new with flourish, but also the best of human values found their expression 
in variegated splendour ? History ordained him to play the role of India's spiritual 
ambassador abroad and to elevate the status and prestige of his country in interna- 
tional esteem - a unique phenomenon of our times. The magnificence of 
Radhakrishnan's dynamic personality permeated through his many - faceted genius 
- philosopher, statesman and educator all in one. 


Radhakrishnan was born and educated in a spiritual environment which 
helped moulding his life under its benigned influence. Since the very beginning of his 
life the spiritual heritage of India formed the sheet anchor of all his thoughts and 
endeavors to which he remained true till the end of his physical existence. In it lay 
inherent the grooming of the 'Philosopher King’ of the modern world as coceived of 
by the master - philosopher Plato of ancient Greece Primarily and basically a true 
philosopher his life - long mission had been a relentless search for truth, beauty and 
goodness which cut across all the boundaries of knowledge. In him the wisdom of 
both the East and the West was perfectly synthesised. All kinds of narrowness and 
bigotry. Radhakrishnan detested most. 
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He kept his mind wide open and his vision all comprehensive. His attitude 
towards life and the world was out and out liberal and unorthodox. He tried to 
understand things not merely with the intellect but more with his heart and that 
enabled him to delve deep within the crux overcoming their superficialities. This 
very philosopher - self made its presence felt in his roles either as a statesman or as 
an educator. Radhakrishnan stood for values and worth of life whenever and in 
whatever position he had been placed as an uncompromising fighter for a better 
world to live in. Man's dignity and nobility concerned him most. He hated poverty, 
ignorance, superstition and sufferance against which his very life had been a 


crusade. His dream of life was the creation of 'one world' free from all such cursed 
evils. 


Radhakrishnan's event - studded colourful career may be viewed through 
evolutionary stages of developments for its better appraisal. The first phase begins 
with the publication of his book 'Philosophy of Rabindranath Tagore’ in 1918 and 
closes with his treatise ‘India and China' - a compilation of lectures delivered at 
Peking during has visit to China in 1944. This initial phase features a member of 
creative contributions of his genius containing a few outstanding original composi- 
tions on philosophy. Certain illuminating discourses delivered in the from of lectures 
compiled in books and quite a few awards showered on him in recognition of his 
talent. Mention may be made of Philosophy of Rabindranath Tagore (1918), Reign 
of Religion in contemporary philosophy (1920), Indian philosophy (1923), The 
Religion we need (1925) East and West in Religion (1933) Lectures delivered as the 
Spoilding Professor of Oxford University (1936-38), 'Kamala Lectures at Calcutta 
University (1942), Lectures delivered at Peking China, and later published in the 
form of a book entitled ‘India and China’ (1944). He was awarded with the honour of 
membership of the Intellectual co-operative Committee under the League of Nations 
(1931-39), M. A. Degree from the Oxford University (1936), Kaighthood (in 1937), 
Membership of the Royal Academy, England (ER.A.) in 1939. 


The Second phase of his life was initiated in 1946 when he assumed leader- 
ship of the Indian delegation to the UNESCO and ultimately became the chairman 
of that body in 1948. In the succeeding three years his books ‘Religion and society’, 
The Bhagvat Gita’, and 'Mahatma Gandhiji' were published. In 1952 Oxford Univer- 
sity conferred the degree "Doctor of Law" on him. In the same year Radhakrishnan 
acted as the chairman of the Secretariat formed for a proposed publication entitled 
‘History of Philosophy - Eastern and western! under the personal request of Maulana 
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Abul Kalam Azad, the first Education minister of India after independence. During 
the period 1949-1952 he was chosen for a highly significant assignment when he 
was requested by the Government of India to act as ambassador of his country to the 
USSR. This phase reached the peak of glory and success when the nation placed 
him on the seat of great honour as the Vice President of the Republic in 1952. 
Radhakrishnan added lusture to this office during his tenure of 10 years at a stretch 
by his dignified stature, dynamic personality, depth of wisdom, judicious conduct 
and cultural excellence. As the Chairman of the Rajyashava he proved himself a 
democrat of all democrats setting up the model of a truly neutral chairman to be 
emulated by his successors. It is during the same period that he adorned Chancellor's 
position of Delhi University. In 1956 Radhadkrishnan addressed the Free University 
at Bucharest as a member of its Academic Council, delivered lecture as an honorary 
Professor of Moscow University and published his book 'East and West’. In the year 
to follow he delivered 'Gabriel Silver’ lectures at Columbia University and ‘Newton 
Baker' lectures on 'Inter-Religious understanding’ under the auspices of Cleaveland 
Council of World affairs. In 1958 he lectured on 'The Metaphysical Quest' at Bonn 
University. The next year Radhakrishnan attended East and West Philosophy confer- 
ence held at Honolulu and spoke on ‘Indian approach to religious problems’. The 
same year he also addressed the International PE.N. Congress at Frankfurt. It is here 
that he was conferred Goethe plagnette. In 1960 he addressed the General Council 
of the UNESCO. He received the highest national award when he was elected 
President of India in 1962 and led his country through a highly challenging critrical 
period with uncommon alacritv and wisdom. He retired from the highestoffice in 
May 1967 and devoted all his time and energy to the pursuit of knowledge till he 
breathed his last in 1975. Radhakrishnan rerecived the prestigious 40,000 pounds 
Templeton award before his death in recognition of his invaluable contributions to 
world of religious and spiritual knowledge as well as explorative research work. 


Il 


This, in brief, depicts the life - sketch of Dr. Sarbapalli Radhakrishnan - the 
most illuminating figure of contemporary history of Indian culture and learning domi- 
nating the scenario in Post - Independence era. His deep reflective thinking, wisdom 
and insight as a philosopher, his dispassionate rational approach and inordinate power 
of vision as a Statesman, his Sage - like scholarly erudition and inimitable flourish of 
language and expression as a teacher-educator -all synthesised into one : that is what 
Radhakrishnan stands for. Philosopher Radhadrishnan always makes his presence 
felt in its all pervading depth and dimension covering every facet of life. This explains 
why Radhakrishnan is regarded as the embodiment of righteousness as expressed by 
Prof, C.E.M. Joad : Professor Radhakrishnan the rare gift of being able to make 
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rightiousness readable : He could think and act 'right' in life because of his unabiding 
faith in 'Cosmic destiny’, Philosophy is that knowledge which enables one to com- 
prehend this cosmic destiny and to understand the true meaning and worth of his 
life. In his own words - 'Philosophy is an attempt to explain the world to which we 
belong. It is esperience come to an understanding with itself. 'Philosopher 
Radhakrishnan, with his clarity of vision and spiritual intuition, easily excelled others 
as a Statesman or as a teacher. In any position placed under circumstances he could 
raise himself above its narrow confines as the dynamism of his total personality radi- 
ated through it. As a teacher he not only communicated but also identified himself 
with his learners. He could touch and open their hearts, stimulated their intellect, 
clarified their confusion and understanding and made them reflective. He possessed 
extra ordianary power and artistic skill to create a congenial academic atmosphere in 
the classroom so that the learners got fully absorbed in the world of knowledge. 


Radhakrishnans association with Calcutta University dates back to 1921 when 
he joined this great centre of learning as George V Professor’. He earned respectful 
regard and enthusiastic appreciation from the academic world in no time. He came 
to be recognesed not merely as an erudite scholar and a philosopher per se, but more 
so as an ideal teacher. Like the great 'Gurus' of ancient India, the magnetic influence 
of his personality inspired his disciples to traverse the path of original thinking, lofty 
idealism and creative self development. He served the University for a brief period 
but, under the magic spell of his unique teaching, so many hearts were enkindled 
with the light of true knowledge and lusture of truth. He succeeded in his great mis- 
sion of regenerating the immortal spirit of India and of making his pupils aware of the 
immortal cultural heirtage of their motherland. His sole aim of teaching had always 
been to get his students acquainted with that ultimate truth of life which according to 
his own words - 'Man is not a mere sum of his instincts and desires. He seeks to be a 
single indivisible unity or organism! (My search for Truth). 


IV 


Independent India started with the legacy of a colonial system of education 
which neither reflected the hopes and aspirations of national life nor did it pay its 
scant attention to the interest of the multitude. The statesmen ruling new India felt the 
urgency of refashioning this alien system in its newly resurging national perspective. 
It is with this end in view that an All India Education Commission related mainly to 
the sphere of higher education was set up in 1948, first of its kind in free India, under 
the chairmanship of Dr. Radhakrishnan. The great historical significance of this event 
and its far-reaching effects in regulating the course of educational developments in 
the days to come can hardly be overestimated. It is undeniable a fact that the right 
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man was chosen to be entrusted with the onerous responsibilitv of cutting out the 
frame work of a national system of education capable of replacing the old outdated 
one. The said Radhakrishnan Commission Report bears the testimony of this truth. 


The Report is said to be Radhakrishnan's brain child. In fact, it reflects his 
educational thought, intellectual depth, Cultural vision, over and above, his spiritual 
insight. He could visualize with his seer-like farsight the newly emerging India under 
transition and transrormation in the total perspective of national reconsruction and 
development in the offing. He fully realised that education had a decisive role to play 
in the actualizition of this historical process upon which the destiny of the nation 
rested. What mattered him most was to ensure the creation of a truly democratic 
modern India founded upon her tradition and heritage, cultural values and spiritual 
ideals, present needs and problems, future hopes and aspirations and prepared the 
educational document from his holistic approach. The Commission's special area for 
consideration had been higher University education. Radhakrishnan, however, proved 
his wisdom and worth of an educator by extending his investigative enterprise 
cutting across any fragmented area in isolation. He also took into consideration all 
the leading domains and dimensions of education and ventured for breaking new 
ground neglected hitherto. 


Radhakrishnan, the philosopher, clearly spelt out the aims and objectives 
towards which education need be oriented and directed with purposive determina- 
tion and devoted will. Educational goal should contain a bunch of inter-related 
objectives. These are : (I)Building up a New India, (II) Erecting the edifice of 
Democracy, (III) Establishing Justice, (IV) Equalising educational opportunity, (V) 
Developing fraternity (VI) Maintaining uninterrupted continuity of Indian Culture, 
(VII) Ensuring liberty and (VIII) Cultivating the History of India. This Radhakrishnan 
formulated these in the context of the newly won freedom of his country and the 
contemplated re-construction of national life. He defined and delineated in clear-cut 
terms the educational model for future India to evolve. The Universities are to be 
developed as ideal centres for higher learning, for the inculcation of orginal thinking, 
for conducting meaningful research work and for generating an integrated way of 
life. He advocated for better living condition and more dignified stature for teachers. 


He was against education having any thing to do with narrow denomina- 
tional religion but he, at the sametime, was in favour of introducing the true religious 
spirit in education for a learner's moral and ethical developments. He suggested for 
developing a network of rural universities all over India supported by the introduc- 
tion of People's colleges under them in the model of Denmark. It was in this context 
Radhakrishnan found in Gandhiji's scheme of Basic Education the first foundation of 
the subsequent higher stage of education with a view to overcoming the distinction 


between life and education. 
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V 


Radhakrishnan, thus, viewed everything as a spiritual visionary. To him the true 
meaning of life was revealed in all its depth and dimension. It is in this perspective he 
searched for and established the non sectarian charactor of all religions. He had been 
a life long advocate for religion of man and accepted religion in its universal form. 'I 
accept all religions' had been his guiding principle. His assessment of all the great 
religious personalities ran thus 'They belong to one community of spirit, they belong 
to one fraternity, to one fellowship. They are all bearers of the torch of emancipation, 
enlightment and universal brotherhood. The only hope for mankind to reach the 
millenium of world peace and amity lies in them. A world of endless strife and unrest, 
fragmented in innumerable ways Radhakrishnan found around him. He lived in the 
midst of human distress and despair, war and bloodshed but did never deviate from 
his faith and conviction inthe ultimate victory of divinity in man and in the emer- 
gence of a world of peace and happiness as envisaged by the seers. This gave 


Radhakrishnan the status of a sage in the modern world and a philosopher - guide of 
the confused humanity. 


One of the most respected scholar thinker of contemporary Indian life Dr. 
Suniti Kumar Chattopadhyay most aptly commented on Radhadrishnan with these 
words : It would be difficult to name a person of such comprehensive acquaintance 
with the philosophical literature of the world today as Radhakrishnan. Of him it can 
be said most truly - knowing all he has entered into all. "Modern India, undoubtedly 
can boast to have such a versatile genius Radhskrishnan is unparalleled in his great- 
ness and grandeur of personality. No tribute, we think, can befit his undefinable 
spiritual greatness. This Radhakrishnan only can do himself and that not being fea- 
sible let us quote him on Rabindranath 


When our lords and leaders pass into oblivion, Tagore will continue to en- 


chant us by his music and poetry. He has added to the sweetness of life the status of 
civilization. 


What better tribute can one pay to Radhakrishnan the philosopher king of 
the modern world if the same be offered him in the form of a return tribute ? 
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Literacv, Elementarv Education : Problems in Perspective 


Sati Chatterjee 


Abstract 


The implications of the UN theme “Literacy Decade” (2003 to 2012) are discussed in 
terms of UN’s goals in this direction. The global objectives are reckoned in the light of ground 
realities as per the Pratichi Education Report. Various aspects on the basis of anthor's experi- 
ences on elementary eduation for a variety of takers are brought to the fore. The author seeks 
to present how to go about achieving literacy in complex contexts. 


The United Nation's theme slogan for the "Literacy Decade" (2003 to 2012) 
is ‘Literacy as Freedom’. We in the developing world are engaged in finding ways of 
leading the non-literate population toward the freedom that literacy - entry into the 
world of logos, I designate it - alone can bring. 


In his speech delivered on 8 September (International Literacy Day), 2003, 
the Director-General UNESCO mentioned the staggering figure of 862 million of 
non-literate people over the age of 15 — major portion obviously housed in the 
underdeveloped part of the planet. The statistical overview presented on the 
occasion showed that in 2000 about 70% of the world's non-literate adults were 
living in three regions : Sub-Saharan Africa, South and West Asia, and the Arab 
States and North Africa. If this is the adult non-literacy profile, the global figure of 
children out of school was calculated as more than 113 million in the beginning of 
the new millennium. 


Recollecting the figures is only to remind ourselves of the enormity of the 
problem, the problem that persists in spite of all our good intentions and pious 
resolutions. 


On 10 December 1948 the General Assembly of the United Nations adopted 
the charter of Human Rights and mentioned in it education as one of the universal 
rights of man — ‘Everyone has a right to education’, it affirmed. In India our 
Constitution, adopted soon after political independence, pledges bringing the entire 
population under literacy programmes. Education For All- EFA — is the global promise. 
Yet, lin every 5 adults (this is global proportion, including developed countries) still 
remain this side of literacy; and children, in spite of legislations barring child-labour, 
still spend schooling time in wage-earning engagements. 
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The Deputy Secretary-General, United Nations, inaugurating the Literacy 
Decade programme, regrets, ' Literacy remains part of the unfinished business of the 
twentieth century’, and affirms, 'One of the success stories of the twenty first century 
must be the extension of literacy to include all humankind.’ 


Why this dismal scene? The major causal factor, of course, is economic 
backwardness. Poverty generates many evils and afflicts the largest human 
community with varied forms of misery. Probing studies in this aspect of the 
problem, including the work of our Nobel winning economist, particularly in the 
Pratichi Education Report, reveal details that should send a chill down our spine and 
make us wake up to realize what we have done to our people, to ourselves. 


When I refer to our share of responsibility, I have in mind the role of the 
community in general, the social conscience, which ought to direct Government 


action and also promote independent corrective measures through NGOs, through 
individuals who care. 


The international community plans and recommends ‘compensatory 
programmes’ proposing compensation in cash and in kind : stipends and mid-day 
meals etc., to counter the challenge of poverty. These are most needed, and all such 
efforts are welcome. Here again, the social conscience must play its role and 


safeguard the programmes against corrupt misappropriation and ensure that 
financial support reaches where it should. 


The next important point is the need to motivate. The non-literate, for 
centuries at the lowest stratum of the hierarchy, have developed an attitude of 
fatalistic surrender —a shame to admit, they have grown accustomed to their plight 
and apathetic to remedial proposals. Itis difficult to shake off the inertia and to make 
them prioritize literacy and education. In this sphere difference in degrees may be 
noted in different regions. For instance, Professor Amartya Sen's Pratichi Education 
Report records strong motivation among the under-privileged in the areas covered 
under the survey, in the matter of their children's schooling. Yet, in general, the 
challenge remains. What is required is not formal addresses delivered from elitist fora 
or appeals through the media. These hardly reach. What works, I have seen in 
personal experience, is mixing with the deprived people, establishing direct contact 
with them — again, not from a pedestal, but with genuine love and care. The 
motivators need to be motivated in the right spirit. 


All these are among proposed remedial plans; perfecting their implementa- 
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tion is what we look forward to. 


Il 


I would humbly propose adding to these a few points, points I noted in my 
personal experience of handling situations of elementary education for ‘street 
children’, slum children, and also of adult literacy programmes. My small book. 
Entering the World of Logos : First Generation Learners and their Predicaments. 
published recently, is on these observations. A university teacher most of my life - I 
have been involved in this area as a member of the national level organization, All 
India Women's Conference. I would place before academics researching problems 
of elementary education some of the basic things I noted. 


1. Non-literate existence falls outside of the world of script, the written word, 
logos. Communication at this level is through the spoken medium; the 
written form: the alphabet, the numerical digits, all remain unknown to them. 
In our discussions of literacy and non-literacy we mostly focus.on deprivation 
at the material level. UNESCO analysis places the condition of illiteracy at 
par with physical disability, and draws our attention to the exclusion of 
illiterate millions, the ‘disadvantaged’ section, from the benefits of modern 
life. What we do not notice is the fact that if mastering the use of the script, the 
written form of commu nication, is a major landmark in the history of 
human civilization, these millions continue to live at the pre-script stage, the 
fact that our enlightened existence is surrounded by this ocean of deprivation 
at the basic, prehistoric level. 


2. One of the consequences is the additional difficulty we face in bringing learners 
from this section to disciplined schooling. Language, they are now quired to 
learn and master, is a new form; the letter, the alphabet, the a-b-c, with which 
words are made, words they have been using in spoken form all their life, 
now assume a visible, sign-like shape. They have to learn this new coda. 
Learners in our families are used to the sight of the written form; before they 
begin formal learning they get familiar with printed material and pictorial 
presentation in their home. Learners we are talking about do not grow up 
inliterate ambience. Letters, visual signs, present a strange new world to them. 
Naturally they need time, more time than learners from educated families. 
They are actually required to traverse a long trek from the pre-script stage to 
the literate, the logo-centric mode of existence. We talk about paradigm shifts; 
this is a basic modality shift. More time, more patience, better understanding 
of the nature of the challenge is needed. The inevitable, in the absence of this 
understanding on the part of planners and educators, is increase in the 
drop-out rate. 
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3. Related to this is the hurdle these learners face at the next phase. Non-literate 
population generally live close to things, or objects. Farmers, factory work 
ers, mechanics, manual workers in other fields, handle things. Literacy brings 
them and their children to the world of names. Reading, writing, workingout 
mathematical equations - all are ata distance, conceptual, rather than physi 
cal. Away from things, ideas, notions, names of unseen territories, moun- 
tains, rivers, oceans, are a challenge to them. Additional time, patience, 
concrete educational aids- the benefits of the kindergarten method -must be 
made available to them. They must not be sent to schools with leaking roofs, 
broken windows and often without black boards. The practice of offering 
poor education to poor students must stop. 


We must remember that it is an uphill journey for the first generation learn- 
ers, In the initial stages they must be led by the hand. Their schools must be provided 
with necessary infra-structure -needed to compensate what birth denies and social 
injustice deprives them of. It should be ensured that their hours spent in school are 
truly spent in ambience congenial to learning. They must be taught not to memorize, 
but to learn. ‘Learning to learn’, as an editorial in IEP Newsletter (October-Decem- 
ber 2003) mentions it, is the first lesson they must be taught. Once they learn this, 
they are trulv ready for mainstreaming. The pragmatic base of their life, their footing 
on the firm soil, in childhood as well as in adult life, turns into an additional strength 
in subsequent stages of learning. But the first steps are crucial. 


Again, regional, local, cultural factors too are important. When Rabindranath 
planned Sri Niketan, Kalicharan Ghosh, his adviser, offered a wonderful insight. He 
reminded the poet that the people of Birbhum are of a musical temperament; and 
reform, reconstruction, spread of education, everything should be so oriented that 
these touch the inner chord in the life of the people. Only then these would work. 


The Director-General, UNESCO admits in his speech (8 September,2003), 
‘On close inspection, literacy turns out to be a complex matter about which we still 
have much to learn’; he also notes that the Literacy Decade ‘Presents the challenge 


of doing things differently, of finding fresh ways to provide literacy opportunities, of 
giving the excluded the chance to participate’. 


We in our organization, AIWC, are experimenting with new ways. Copies of 
the small book in which I record my findings are being sent to policy makers in India 
and abroad, to UNESCO too. 


We remain committed to and immersed in the enormous task of leading by 
the hand the non-literate millions into the world of letters. 


If our efforts prove effective, we would enter a civilized world of free and full 
participation in the new millennium. 
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On Women Education : A Case Studv through Panchavat 


Ananda Valli Menon 
& 


Sharmistha Chakrabarti 


Abstract 


The present study examines the socio-economic backgrounds of women panchayat 
members, their awareness about various schemes laid down by government and their partici- 
pation in the implementation of the schemes and various constraints they faced while working 
at the panchayat level and in the family. The sample comprised of twenty-four women panchayat 
members selected from seven villages of three grampanchayat of one block of south-24parganas 
district, The study revealed that the women panchayat members are not aware of the 
importance of various welfare schemes and lack of self-sonfidence in carrying out the panchayat 
activities and their socio-economic backgroud was found to be the important determinant in 
their level of participation in panchayat. 


The issue of status of Women in society has been debated much since the 
observance of international decade of women during 1975-85. The international 
Conference on women held in Beijing in 1995 also raised the issue to a global de- 
bate. The thinking and policy perspectives on women and development has under- 
gone considerable change in the last twenty vears, reflected in the international arena 
through the four International women's Conference from Mexico Conference in 1975 
followed by conference held at Copenhegan in 1980, The Conference at Nairobi to 
the fourth World Conference held at Beijing in 1995. The 73rd constitutional Amend- 
ment Act (April 1993) came into force. It is for the first time in the political history of 
India that one third of the total seats in its local self - government institutions have 
been reserved for women. The legislation has several important implications for the 
empowerment of women. Women are the changing governance in India. They are 
being elected to local councils in unprecedented numbers as a result of amendments 
to the constitution. In India, we call this new system the Panchayat Raj Institution 
(PRI) System. The women whom PRI has brought into politics are now governing. In 
pursuance of the avowed objectives of empowering the women as agents of 
socio economic change, the national Policy on Empowerment of women was adopted 
in April, 2001. A sector specific three fold strategy for empowering women based on 
the prescription on National Policy for empowerment of women has been adopted in 
the tenth plan which include - social empowerment, economic empowerment and 
Gender Justice. 
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Reivew of Related Studies 


Women's empowerment refers to the process by which women require due 
recognition at par with men, to participate in the development process of the society 
through the political institutions as a partner with human dignity. There are number 
of dimensions which require in-depth examination. But very few research studies are 
conducted since the imposition of 73rd Constitutional amendment Act on participa- 
tion and constraints faced by the elected women panchayat members. Amartya Sen 
(1987) has argued that the "perceived contribution” of women, as perceived by both 
men and women, is after lower than their "actual contribution" on account of social 
norms, the fromon nature of work and perception of legitimacy. He, therefore stresses 
the importance of visible employment for changing perceptions about women's rela- 
tive contributions and hence the share of entitlemenis. P. Manikyamba (1990) in her 
study of Andhra Pradesh found that socio economic background in general and 
political background in particular are important determinants of shaping the nature 
and level of participation of members in political institutions. The study reveals that 
education and participation are interrelated, economic status gives sense of confi- 
dence and encouragement to participate, are interrelated economic status gives sense 
of confidence and encouragement to participate, are has its impact on participation 
and women members with experience in politics played active roles in the institution 
under study. S. Govinda Gowda and others (1996) in their study of Karnataka found 
that among the socio enonomic attributes such as age, education, caste, annual house 
hold income and land holding women leaders, only education and annual house- 
hold income had a highly significant and positive relationship with their develop- 
mental role performance. Devaki Jain (1996) found that women's experience of 
Panchayat Raj institution has transformed many of them. Elements of this transfor- 
mation includes empowerment, self confidence, political awareness and affirmation 
of information. Rashmi Arun (1997) in a case study of Madhya Pradesh found that in 
most of the cases of women are housewives, first time entrants into politics and most 
of them are illiterate or educated upto primary level. Indian Institute of Social 
Science (2000) in a study of Panchayati Raj in Haryana has reviewed the progress of 
same 1000 elected women in four districts; majority of the elected women Panchayat 
members including younger women are illiterate when elected to office. After two 
years in office they demanded literacy skill and generally feel the need of education for 
their daughters. Elected women members are working in the Panchayat in West Ben- 
gal. But while taking the review it was found that very few studies were available on 
empowerment of women Panchayat members in West Bengal. There is a need to 
study the socio economic back ground of Women Panchayat members and various 
constraints they faced while working at panchayat level and in the family. 
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Objectives of the Studv 


1 To study the socio-economic background of women panchayat members in 
gram Panchayat. 
2: To study whether women panchayat members are aware of Judiciary Acts 


regarding age of marriage, custody of the child, property right, domestic vio- 
lence etc. and how far this has been practiced by them. 

3. To study the awareness of women panchayat members about various schemes 
laid down by the government and their participation in the implementation 
of the schemes. 

4. To study the role of Women Panchayat members in the functions of Anganwadi 
and Shishushiksha Kendra in the villages and in literacy campaign. 


5. To find out various constraints faced by the women panchayat members in 
decision making in the family matters and their functions at the panchayat 
level. $ 

Methodologv 


Sample for studv was selected from seven villages of three gram panchavats 
namely Chondi, Bakrahat and Pathorberia-Joychandipur of Bishnupur Block-Il in 
South 24 Parganas district which comprised of twenty-four women panchayat mem- 
bers. 


Tools 


With a view to achieve the above -mentioned objectives, the following tools 
were used in this study. 


1 Interview schedule on the personal profile of women panchayat member. 

ee Interview schedule on socio-economic background of the family of women 
panchayat members. 

3. Interview Schedule on Empowerment of women Panchayat member regard- 


ing decision making in the family matters and working at panchayat level 
and the constraints faced by them in these matters. 

4. Interview Schedule on Empowerment of Women panchayat member in the 
function of Angawadi and Shishushiksha Kendra (SSK). 
(The above-mentioned schedules were prepared by Dr. Sharmistha 
Chakrabarti) 


Statistical Treeatment 


For quantitative analysis of data, percentage was applied. Qualitative 
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analysis was done through discussion while visiting the families of women panchayat 
members gram panchayat office, Anganwadi and Shishushiksha Kendras. 


Lamitation of The Study 


As the study required intensive inquiry including home visits of women 
panchayat member's families, gram Panchayat office, anganwadi, shishushiksha 
Kendra etc. the sample was limited to all the twenty four women panchayat mem- 
bers of three gram panchayats of one block. 


Pilot Study 


The Pilot study was carried on in Maukhali village of Bishnupur Block-Il in 
South 24 Parganas District. The tools were modified and finalized on the basis of the 
findings of the pilot studies. 


Collection of Data 


The researchers visited the families of Women Panchayat members and col- 
lected data. The researchers also visited Anganwadi, and Shishushiksha Kendra run 
by Women Panchayat members. 


Analysis and Interpretation of Results 


As the two elected women panchayat members did not join panchayat, so 
data was collected from twenty-two women panchayat members. 


Personal Profile & Demographic Characteristics of 
Women Panchayat Members 


Out of these twenty-two women panchayat members, two members were 
pradhan of gram panchayat, one member was upapradhan of gram panchayat and 
two members were panchayat samity members. Majority (16) 72.72% of women 
panchayat members belongs to Hindu Community and only three of them were 
muslims and three members were found to be schedule caste category. The mother 
tongue of women panchayat members was Bengali. Maximum number of women 
members (19) 86.36% fall between twenty-forty years of age, only three members 
fall between 41-50 years and one member who was 50 years old happened to be a 
grandmother. Only two women panchayat member's families were found to be joint 
family, ten extended families and other ten was neuclear family. 
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Educational level of Women Panchavat Members 


Table-1 


Educational Level No. of Members 


Madhvamik 
Completed XII 


Gradua B nia d 


The above table shows that the education level of more than 5070 women 
Panchayat members were between class V to Non-Madhyamik, 2 women panchayat 
members completed class XII, 2 women members were Graduate, only one member 
was literate but not completed primary level and no one was illiterate. 


Occupation And Monthly In come Of Women Panchayat members 


Majority of women panchayat members 18 (81.81%) were housiwives. 2 women 
panchayat members were engaged in private tuition and kindergarten school re- 
spectively. One member was the helper of Anganwadi and only one was engaged in 
skilled labour like making papad. All the members get Rs. 40 as remuneration for 
attending panchayat meeting. 2 (9.097%) members eamed Rs. 740 monthly as remu- 
neration for working as Panchayat samity members and also working as supervisor 
in Aganwadi. One member earned Rs. 4040 for working as Provident Fund agent 
and private tuition and two members earned Rs. 900 as Panchayat Pradhan. 


SOCIO ECONOMIC BACKGROUND OF WOMEN PANCHAYAT MEMBERS 


Educational Level of the Head of the Family of Women Panchayat Members 
Table - 2 


ducational Level No. of Members 


Literate but not completed primary level pera here | 
V to Non Madhvamik PPE ies at (09.09) 


eae EEI 
Graduate ieee ae 


E 
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In this study it was found that majority 18 (81.81%) families send their chil- 
dren to school and 3 members did not have any issue. 3 (13.6)% head of families 
were illiterate who happened to be their mother-in-law and father-in-law. 


Main Occupation of the Faimly of Women Panchayat members 


It was found that 9 (40.90%) families were engaged in daily wage labours, 
such as carpenter, part time labour, working on daily wage labour etc. 7 families were 
in service, 5 families were engaged in petty business like brush manufacturing, selling 
vegetables etc. and one family owned a Dhaba Called Annapurna Dhaba situated in 
Chondi village. Out of 22 families of women panchyat members 7 families possess 
agricultural land and gave it on hire to others for cultivation. 


Percapita income of the Family of Women Panchayat Menmbers 


Table-3 
No. of Families T) 
100-500 7(31.81 


501-1000 7 (31.81) 


Decision taken by Women Panchayat Members in the Family 


Though twenty-two women panchayat members took decisions jointly in 
the family Matters like sending children to school, marriage in the family, reproduc- 
tion etc. but it was felt while discussing with the members that only who were en- 
gaged in some occupation took independent decision in financial transaction and 
other matters in the family. 


Reasons for joining Panchayat And their Participation in Panchayat Meeting 


It was found in the study that out of twenty two women panchayat members 
11 (50%) members are highly motivated and joined the panchayat on their own, 
7 (31.81%) members joined the panchayat due to the pressure from the local people 
in the village. While interviewing the women panchyat members it was found that 
the members who joined the panchayat in self interest were aware of all the welfare 
schemes undertaken by the government for rural development and they were found 
to be enthusiastic and actively participated in the ICDS scheme, making roads, im- 
planting tubewells, arsenic free water etc. assigned to them. Before joining the 


42 


panchayat these members were involved in literacy compaign in the villages. 7 mem- 
bers who joined the panchayat at the request of the family members came to know 
about various centrally and state sponsored welfare schemes (SGSY, TAY, PMRY, 
PMGY etc.) only after joining the panchayat and just participated in these schemes 
when even they were assigned the jobs. Through discussion it was revealed that they 
are not much aware of the details of the scheme and found not enthusiastic in partici- 
pating in these schemes on their own. The four women panchayat members who 
joined the panchayat under family pressure only did not show any interest in the 
panchayat activities but just sign ducuments in the Panchayat office and attended 
the panchayat meeting for earning remuneration of Rs. 40.14 (63.63%) members 
opined that they gave suggestions freely in the panchayat meeting. 6 (27.27%) mem- 
bers felt that suggestions offered by them in panchayat meeting were not taken 
seriously and 2 women members never gave any opinion in the panchayat meeting. 


Participation of Women Panchayat In The Activities Of The Panchayat 


The Pradhan of Bakrahat Gram Panchayat and Upapradhan of Patharberia 
Jovchandipur who were involved in teaching in literacy classes before joining the 
panchayat are at present working as supervisors in the literacy centers in the villages. 
Out of the three gram panchayats only in Chandi Gram Panchayat two graduate 
women panchayat members run Shishushiksha Kendra (SSK) and Shishushiksha 
Kendra of other two gram panchayats namely Bakrahat and Pathorberia-Joychandipur 
were run by male members. These two graduate women panchayat members super- 
vise these SSK. They regularly check attendence of the teacher and students of SSK, - 
teachers involvement in teaching and also campaign for enrolment of dropout chil- 
dren in the locality to Shishu Shiksha Kendra. It was found that Integrated Child 
Development Schemes (ICDS) was quite successful in these three gram panchayats. 
Under this scheme, .cooked khichudi, dal, chal and raw rice, raw dal and vitamins 
were provided to pregnant women, children between 0-3 years of age, and lactating 
mothers in Anganwadi. Women Panchayat members supervise these activities regu- 
larly. It was found through discussion that all the women panchayat members mem- 
bers actively participated in the pulse polio programme run in three gram panchayat. 
These members visited the houses for campaigning pulse polio programme and 
brought the children to centre for vaccination. Inspite of this if the parents fail to bring 
their children to the centre for vaccination it was noticed that some of the dedicated 
and emthusiastic women panchayat members took the health centre workers to 
there families for giving vaccination. Apart from polio vaccine, other immunization 
programme was implemented in Patharberia-Joychandipur Gram Panchayat where 
vaccination was given in presence of women panchayat members but this programme 
was not available in Bakrahat and Chondi Gram Panchayats. It was found that there 
are six anganwadis in the three gram panchayats. Out of these six anganwadis, three 
women panchayat members are attached to three anganwadis. Through discussion 


it was noticed that these members actively participated in the functions of Anganwadis. 
They campaigned for enrolment, they visited the houses of pregnant women, nurs- 
ing mothers and children of 0-5 years and encouraged them to enroll in anganwadi 
and also checked regular attendance of mothers and children in anganwadis. They 
also inspect the quality and regular availability of Khichudi and its distribution to 
mother and child. If they find any irregularities they raised the issue in the Panchayat 
meeting. The formation of Self Helf Group (which was locally called Dal) provided 
the panchayat with an organized way of planning women's developemental project 
and funding them. Here it was found that the government has given the responsibitity 
of Self Help Group (Dal) to the NGOs where women panchayat members were just 
members in paper and only signed the documents of the Dal. It was revealed through 
discussion that the Self Help Group were total failure in these three gram panchayats. 
It may be said that failure of the state government to impart training as well as 
provide marketing opportunities and funds to the Self Help Groups in the villages is 
reflected in the study. 


Environmental Awareness Programme (supply of small plants to 
villages for plantation) 


It was found that the women panchayat members just guided the villagers 
for plantation without making the people aware of its utility as they themselves are 
not aware of the benefit of plantation in the villages. 


Constraints Faced By The Women Panchayat Members : 


It was found that the Pradhan of Chondi Gram panchayat was educated 
upto Class IV and joined the panchayat through Schedule Caste quota. The other 
women panchayat members of this gram panchayat opined that this gram panchayat 
is run by the upapradhan who is the male member and she just signs the required 
documents. It was found in this study that the women panchayat members are not 
aware of the importance of various welfare schemes. They lack self confidence in 
carrying out the panchayat activities. They are not aware of the implications of 
immunization programme, mother and child care and nutrition . Women panchayat 
members opined that they are not given any orientation and training for implemen- 
tation of various schemes undertaken by the government. They are also not aware of 
various legislative Acts like age of marriage, divorce, Acts related to domestic 
violence, environmental issues etc. 


Recommendation 


It was observed in the study that majority of women panchayat members 
lacked in self confidence in carrying out panchayat activities. It may be recommended 


EP 


that the women panchavat members should be given proper orientation so that thev 
can boast their level of confidence for implementing various welfare activities in the 
panchayat. It was revealed from the study that the Self Help Groups were not func- 
tioning in the three gram panchayats taken for study. The process of organizing women 
into Self Help Groups started during the ninth five year plan and the tenth plan 
continued to encourage self help group. United Nations Development Assistance 
Framework (UNDAF, 1999) also recommended strong backward and forward link- 
ages including product marketing are required to help, motivate and strengthen 
women's self help group. It may be recommended that self help groups should be 
formed immediately at panchayat for imcome generation and economic develop- 
ment. The reservations for women at the PRI level (the announcement of which 
preceded Beijing) has been the most important development for India and the im- 
pact is being concretely felt in the post Beijing ten years so far. It must therfore not be 
denigrated at any cost, especially by spreading the generally unsubstantiated view 
that women coming into the local governance process were 'unempowered 
mouthipeces' on masculine nexus. Let us celebrate and build on the big step for- 
ward, not pick holes in it. 
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